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An Examination of Adolescents’ Conflict Resolution Skills in terms of Their Social Support
and Autonomy*

Kiibra Karapinar®, Coskun Arslan®

Abstract: The aim of this study is to examine the adolescents’ conflict resolution skills in terms of their social support and autonomy. The sample of
the study consists of a total 857 adolescents, 369 females and 488 males, between the ages of 14-18, studying at secondary education institutions
in the 2019-2020 academic year. The scale of conflict resolution behavior, the perceived social support scale and the adolescent autonomy scale
were used in the study. The research was conducted in accordance with the relational survey model. Independent sample t test, ANOVA, Pearson’s
correlation and stepwise regression analysis were used to analyze the data. Regarding social support with conflict resolution skills’ aggression sub-
dimension; negative and significant relationships were found with family, teacher and friend sub-dimensions. Regarding social support with conflict
resolution skills” problem solving sub-dimension; it is seen that there are positive and meaningful relationships with family, teacher and friend sub-
dimensions. It is observed that there is a positive and significant relationship between the conflict resolution skills’ problem-solving sub-dimension
and the autonomy behavioral sub-dimension. Regarding conflict resolution skills and autonomy with aggression sub-dimension; there was no
significant differentiation with emotional and behavioral sub-dimensions. Considering the total scores of the adolescents’ conflict resolution skills,
it is seen that there is a significant difference between two genders. Regarding the adolescents’ conflict resolution skills’ aggression sub-dimension;
the aggression sub-dimension scores of males were found to be significantly higher than of females. Regarding the problem-solving sub-dimension
of the adolescents problem-solving skills; it was observed that the problem-solving sub-dimension scores of females were significantly higher than
of males. Regarding the total scores of the adolescents’ conflict resolution skills, it is shown that there is no significant difference by grade levels
and age.
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1. Introduction

People constantly change and improve throughout their lives. Adolescence is one of the periods in which these
changes occur intensely (Deniz, 2010). Kulaksizoglu (2004), defines the adolescence period as a special phase of
biological, psychological, mental and social change and development, starting with puberty and ending with physical
growth. Adolescents enter a different period in terms of sexual, social and emotional growth along with their height and
physical growth; they feel different due to the situations they experience in these developmental areas, and often have
difficulties in communicating with their parents and other people in their lives (Yavuzer, 2007). In other words,
individuals experience intensive problems within themselves and with their environment during adolescence. One of
the most effective skills to solve these problems in a healthy way is conflict resolution skill (Tuzcuoglu and Erdogan,
2014).

Conflict resolution is accepted as an important part of the psychological skills used by adolescents to balance
and achieve their developmental functions (Bilgin, 2008; Tirnikl{, 2005; Turniikli ve Sahin, 2004). Aslan (2008) stated
that, conflict always exists in our lives and it occurs in the problems that people have mutually experience and in every
problem they encounter through the path of reaching their goals. Conflict resolution skills are needed in all kinds of
situations in life. For this reason, the parameters that positively and negatively predicts conflict resolution skills should
be known (Tuzcuoglu ve Erdogan, 2014).

Havighurst (1972) states that there are developmental functions in adolescence and that individuals in
adolescence will develop if they achieve these functions correctly. One of these developmental functions is autonomy.
Autonomy is important for many adolescents, in terms of “ensuring the development of a sense of identity, which is a
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necessity to reach maturity” (Noom et al., 2001). Steinberg (2007) divided autonomy into three categories: emotional,
behavioral and value. Emotional autonomy is defined as "the autonomy of adolescents, especially regarding the change
in their close relationships with their family". The independence, changes and developments of the adolescent in this
period, naturally take place in a social environment. It can be said that the psychological and social support the
adolescent has received or felt in this social environment will affect the independence and individualization of the
adolescent and thus, their autonomy.

Yildinm (1997) defined social support as "the social and psychological support that an individual obtains from
their environment". Diilger (2009), Guney (2017), Koksal Akyol and Sali (2013), Lepore et al. (1991), Saygin (2008)
explained social support as "people's attachment to their society by believing that they are loved and protected by the
society, they are helped in good faith, or they feel loyalty to a social group that has importance and value for them".

With the change and development experienced during the adolescence period, the self-confusion and adjustment
problems of the adolescent who is trying to mature at this stage, increase. In this difficult period, an individual in
adolescence can form a healthy identity with the ability to solve the problems they encounter. Social support that is
provided to the adolescents at this stage will help them feel more important. In addition, it will increase their self-
esteem and enable them to analyze their problems in a simpler and more successful way. Adolescents who cannot
analyze their problems may experience issues such as being afraid of establishing intimacy with other individuals,
showing a tendency to loneliness, and not being able to establish emotional intimacy with other individuals in the
society (Uniivar, 2003).

The ability to adapt to the situation that causes conflict and stress in the adolescent, to cope effectively with the
situation and to show competence by controlling the effect of this situation; is closely related to protective factors such
as the adolescent's social competence, autonomy, social support, sense of meaning in life, self-esteem, a positive family
sense and effective health and care services. These protective factors are beneficial for individuals to show more
meaningful and positive reactions to conflicts (lleez, 2006). Therefore, this study aims to reveal how much the
autonomy and social support of adolescents have an effect on their conflict resolution skills.

The research will also examine adolescents' conflict resolution skills, in terms of social support and autonomy by
gender, age, and grade level. The main purpose of this study is to reveal the current situation as it is and to determine
the relationship between the dependent variable and the independent variable in the current situation.

2. Method

In this study, the relational survey model, which is a sub-type of the general survey model, was used since the
relationship between the conflict resolution skills of adolescents and their social support and autonomy was examined.

2.1. Study Sample

The study group consists of high school students studying in Meram district of city of Konya, in the 2019-2020
academic year. The study group consists of a total of 857 adolescents, 369 females and 488 males. The average age of
the participants is 15.92 (sd: 1.17) and their ages range between 14 and 18.

2.2. Data Collection Tools

Conflict Resolution Behaviors Scale: In order to determine the reactions of adolescents to conflicts, the "Conflict
Solving Behavior Scale" revised by Koruklu (2018) was used. The scale evaluates with two sub-dimensions that are
aggression and problem-solving. It is a scale consisting of 17 items and five-point Likert type assessment options.
Internal consistency analyzes were performed within the scope of the reliability test conducted by Koruklu (2018).
Cronbach Alpha coefficients calculated with two different data sets were found to be sufficient (Aggression; .87; .84;
Problem Solving; .75; .75 n = 474 and n = 493).

Perceived Social Support Scale: This scale was developed by Yildirim (2004). The scale consists of 50 items, 47 of
which are positive and 3 are negative. There are three sub-dimensions as my family, my friends and my teachers. The
scale is a three-point Likert type scale. Cronbach's Alpha reliability coefficients were calculated as .88 in the family sub-
dimension, .93 in the teachers sub-dimension and .83 in the friends sub-dimension (Yildirim, 2004).
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Adolescent Autonomy Scale: It was developed by Noom, Dekovic, and Meeus (2001) to measure the perceptions
of adolescents between the ages of 12-18 regarding autonomy. The validity and reliability study of the scale for the
Turkish sample was conducted by Musaagaoglu (2004). The scale consists of 19 items and 2 sub-dimensions. The sub-
dimensions are emotional and behavioral. The scale is a 5-point Likert type scale. Cronbach Alpha internal consistency
coefficients of the scale were found as .80 for the general sample, and .79 and .51 for the behavioral and emotional
autonomy sub-scales in the reliability analysis results of the scale.

2.3.Analysis of the Data

In the first stage, scales were evaluated separately, and incomplete or incorrect scales were removed. As a result,
"Conflict Resolution Behaviors Scale", "Perceived Social Support Scale" and "Adolescent Autonomy Scale" were
evaluated for the study group. An extreme value analysis was performed, and after it was determined that the data set
meets the univariate and multivariate normality criteria required for parametric tests by performing normality,
homogeneity and linearity tests; statistical analyzes were applied through SPSS 21.00 package programs. Independent
sample t test, ANOVA, Pearson’ correlation and stepwise regression analysis were used to analyze the data.

3. Findings

In this section, findings that explain the conflict resolution skills (aggression, problem-solving) scores of
adolescents, regarding whether the scores of adolescents' conflict resolution skills (aggression, problem solving) differ
according to gender; whether the scores of conflict resolution skills (aggression, problem solving) differ according to the
grade variable; whether conflict resolution skills (aggression, problem solving) scores differ according to age variable;
the relationship between perceived social support (family, friend, teacher), autonomy (behavioral, emotional) and
conflict resolution (aggression, problem solving); the power of the scores of perceived social support (family, friends,
teachers) and scores of autonomy (behavioral, emotional) in terms of explaining conflict resolution (aggression,
problem-solving) scores, were included.

3.1. Findings On The Relationship Between Conflict Resolution and Other Variables

Table 1 Sample t Test by Gender

Variables Gender N S T df p
Female 369 18.42 7.16 -6.43 855 0.00
Aggression
Male 488 21.73 7.67
Female 369 35.77 5.97 5.68 855 0.00

Problem-Solving
Male 488 33.29 6.57

Whether the scores of the adolescents' conflict resolution skills” aggression sub-dimension differ significantly by
the gender variable, was analyzed with the sample t test. When Table-1 was examined, it was seen that the average
aggression score of female students is calculated as 18.42, while of male students is calculated as 21.73. According to
the -6.43 t value calculated for the difference between the averages, it was observed that the aggression subscale
scores of males were significantly higher than of females (p <0.05).

Whether the scores of the adolescents' conflict resolution skills’ problem solving sub-dimension differ significantly
by the gender variable was analyzed with the t test. When Table-1 was examined, it was seen that the average problem-
solving score of female students was calculated as 35.77, while of male students was calculated as 33.29. According to
the 5.68 t value calculated for the difference between the averages, it was observed that the problem solving sub-
dimension scores of females were significantly higher than of males (p <0.05).
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Table 2 Variance Analysis Results of Sub-Dimensions of Conflict Resolution Scale Regarding Grade Variables

Grade N Ss F p Variation
Grade 9 220 20.62 7.77 1.44 0.23 -
Grade 10 209 20.87 7.93

Aggression Grade 11 205 20.34 7.36
Grade 12 223 19.45 7.40
Total 857 20.31 7.63
Grade 9 220 34.70 6.51 2.26 0.07 -
Grade 10 209 34.73 6.71

Problem Solving Grade 11 205 33.34 6.34
Grade 12 223 34.62 6.11
Total 857 34.36 6.43

When Table 2 was analyzed, it was observed that the aggression and problem solving sub-dimensions of the
adolescents did not differ significantly according to their grade levels as a result of one-way ANOVA performed to
determine whether the conflict resolution of adolescents differed significantly according to their grade levels (p> 0.05).

Table 3 Variance Analysis Results of Sub-Dimensions of Conflict Resolution Scale By Age Variables

Age N Ss F Variatio
P n
14 123 20.04 7.62 1.63 016 -
15 189 20.75 8.10
16 228 21.11 7.36
Aggression 17 260 19.47 7.51
18 57 20.01 7.44
Total 857 2031 7.63
14 123 35.35 6.96 1.56 018 -
15 189 34.23 6.23
16 228 33.64 6.66
Problem-Solving 17 260 34.51 6.02
18 57 34.80 6.69
Total 857 34.36 6.43

When Table 3 was examined, it was observed that the aggression and problem solving sub-dimensions of
adolescents did not differ significantly by age as a result of one-way ANOVA performed to determine whether conflict

resolution of adolescents differed significantly by age (p> 0.05).
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3.2. Findings on the Relationship Between Conflict Resolution, Perceived Social Support and Autonomy

Table 4 Correlation Table for the Variables Used in the Study

1 2 3 4 5 6 7
Conflict Resolution
1. Problem-Solving 1
2. Aggression -.23%* 1
Autonomy
3. Emotional .02 -.06 1
4. Behavioral 19** .04 A1¥* 1
Perceived Social Support
5. Teacher 22%* -22%% .03 A7 1
6. Friend 27** -.09* .02 2% 24%* 1
7. Family 21** - 17%* -.04 20** A3 26%* 1

** p<.01, * p<.05

When Table 4 was analyzed, it was observed that there are negative and significant relationships between the
aggression sub-dimension of the conflict resolution scale and the perceived social support scale; and family (r=-. 17, p
<.01), teacher (r = -. 22, p <.01) and friend (r = -. 09, p <.05) sub-dimensions. It was seen that there were positive and
significant relationships between problem solving sub-dimension of the conflict resolution scale and the perceived social
support scale; and the sub-dimensions of family (r = .21, p <.01), teacher (r = .22, p <.01) and friend (r = .27, p <.01).

It was seen that there was a positive and significant relationship between the conflict resolution problem solving
sub-dimension and the autonomy behavioral (r =.19, p <.01) sub-dimension.

3.3. Stepwise Regression Analysis Results of Conflict Resolution Sub-Dimensions

Table 5 Stepwise Regression Analysis Results Regarding Perceived Social Support and Autonomy in Terms of Explaining The Aggression Sub-
Dimension of The Conflict Resolution Skills’ Scale

Aggression
R R2 R2ch F Df B p t p
Constant 24° .06 .05 17.19 3/856 32.54 14.22 .00°
Family -.08 -.08 -2.17 .03
- Friend -.03 -.02 -.58 .56
§ Teacher -17 -.19 -4.99 .00
Constant 27° .07 .07 13.18 5/856 31.50 10.277 .00°
Family -.10 -.10 -2.73 .01
Friend -.04 -.02 -71 A48
Teacher -.18 -.19 -5.16 .00
~ Behavioral .18 11 3.18 .00
E_ Emotional -13 -.07 -2.24 .03

When Table 5 was analyzed, stepwise regression analysis was used to determine whether the perceived social
support and autonomy significantly explained the aggression sub-dimension of conflict resolution skills scale. In the first
step of the model, it was seen that the contribution of perceived social support to the model (R = .24) is significant and
explains 6% of the variance. It was calculated that the contribution of autonomy added to the second step of the model
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(R = .27) was significant, and it explained 7% of the variance in positive relationships with others along with perceived
social support.

Considering the predictors of aggression sub-dimension of the conflict resolution, it was seen that behavioral (B =
.11) predicted positively; family (= -. 10), teacher (= -. 19) and emotional (= -. 07) predicted negatively.

Table 6 Stepwise Regression Analysis Results Regarding Perceived Social Support and Autonomy in Terms of Explaining The Problem Solving Sub-
Dimension of The Conflict Resolution Skills’ Scale

Problem-Solving

R R2 R2ch F Df B B t p
Constant 33° A1 .10 34.40 3/856 16.07 8.56 .00°
Family .09 .10 2.79 .00
— Friend .29 .21 6.35 .00
:i? Teacher .10 13 3.49 .00
Constant 35° 12 12 24.03 5/856 11.37 4.52 .00°
Family .07 .08 2.25 .02
Friend .28 .21 6.16 .00
Teacher .09 A1 3.19 .00
~ Behavioral .18 .13 3.89 .00
:i? Emotional .00 .00 .01 .99

When Table 6 was analyzed, the stepwise regression analysis was used to determine whether perceived social
support and autonomy significantly explained the problem-solving sub-dimension of the conflict resolution skills scale.
In the first step of the model, it was seen that the contribution of perceived social support to the model (R = .33) was
significant and explained 11% of the variance. It was calculated that the contribution of autonomy added to the second
step of the model (R = .35) was significant and explained 12% of the variance in positive relationships with others along
with perceived social support.

Considering the predictors of the problem-solving sub-dimension of the conflict resolution skills scale, family (B =
.08), friend (= .21), teacher (= .11) and behavioral (= .13) were found to predict positively.

4, Discussion

According to the findings of this study, it was determined that, the aggression sub-dimension scores of males
were significantly higher than of females and the problem solving sub-dimension scores of females were significantly
higher than of males, regarding conflict resolution of adolescents. There are many studies that support the findings of
this research (Akdogan, 2017; Atiici, 2007; Aydinh, 2014; Glindogdu, 2010; Sevim, 2005; Yavuzer, Karatas, & Glindogdu,
2013). Different upbringing styles of male and female students may cause females to take a more solution-oriented
approach to events, and men to resort to violence.

The total conflict resolution scores of adolescents did not differ significantly according to their grade levels. There
are studies showing that adolescents' aggression and problem-solving behaviors do not differ significantly according to
their grade levels (Aglamaz, 2006; Akdogan, 2017; Karatas, 2002; Rehber & Atici, 2009).

According to the findings of this research, when the total scores of adolescents’ conflict resolution were
examined, it was found that there was no significant difference by age. In the studies of Yilmaz, Karaca and Yilmaz
(2009) and Yurttas and Yetkin (2003), no significant difference was found between the scores of problem solving skills
and age. In the studies conducted by Pekince (2012), Sargin (2008) and Kaya (2009), it was concluded that the age
variable did not affect aggression; aggression was seen mostly in the age group of 16, but there was no statistically
significant difference between the groups.
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It was seen that there were negative and significant relationships between the aggression sub-dimension of the
conflict resolution scale and the perceived social support scale; and family, teacher and friend sub-dimensions. It is
observed that the result of this research is consistent with the results of previous researches in the field (Glindogan,
2016; Haskan Avci & Yildirim, 2014; Ustabas, 2011; Yalgin, 2004). According to the findings obtained from this study, it
may be thought that social support has a role in reducing aggression in adolescents and their aggression scores will
increase unless social support is provided.

It was seen that there are positive and meaningful relationships between the problem-solving sub-dimension of
the conflict resolution scale and the perceived social support scale; and family, teacher and friend sub-dimensions.
Previous researches support the results of this study (Arslan, 2009; Budak, 1999; D'Zurilla & Maschka, 1988; Marrison,
Mallinckrodt, & Ladd, 1987). According to the research, if we evaluate the result that problem solving-skills increase as
the perceived social support from family, teacher and friend increases; we may say that the support of family, teacher
and friends has an important place in the lives of high school students. It may be thought that as the perceived social
support from friends increases, the social development of adolescents may also increase, so that they may establish
more positive relationships.

It was observed that there was a positive and significant relationship between the problem solving sub-dimension
of conflict resolution and the behavioral sub-dimension of autonomy. Hill and Holmbeck (1986) stated that individuals
with behavioral autonomy do not reject the individuals around them, they give importance to their views and consider
different options while implementing their decisions (cited in Steinberg, 2007). In the study of Akylz (2011), it was
concluded that behavioral autonomy had a full mediating effect on the relationship between the avoidant attachment
style of adolescents and the self-insecurity style they reported while solving a problem they had with their mothers.
Although there are not many studies examining the relationship between autonomy and conflict resolution, it may be
thought that if their behavioral autonomy is high, the adolescent will not have much issues in terms of solving the
problems; if their behavioral autonomy is low, that the adolescent may have difficulty in finding solutions to the
problems they encounter.

In conclusion, the number of studies researching conflict resolution skills, autonomy and social support together
is quite limited in our country. Hence, future studies with different variables on this subject may contribute to the field.
The findings obtained within the scope of this research are of quantitative method obtained through the scale. Using a
qualitative method, adolescents' perceptions of conflict resolution skills, autonomy and social support might be learned,
and more in-depth data might be provided on adolescents. This research is limited with the students studying in high
schools in Meram province of city of Konya. Therefore, it might be suggested that future studies on this subject should
be conducted with different samples in different provinces and cities. In the light of this research, since social support
predicts conflict resolution skills; experts might organize activities such as conferences, seminars, panels for students,
administrators, teachers and parents in schools, and trainings might be provided to raise awareness about the
importance of social support from families, friends and teachers. In terms of autonomy, the interventions of the
psychological counselors working in the schools, that will ensure the development of students 'autonomy, and their
efforts to support them in creating environments that will improve their autonomy in schools and classrooms, might
contribute to the students' conflict resolution skills directly and their academic success indirectly. In schools, students
might be provided with conflict resolution training, and activities to improve social relations and increase individual
satisfaction, and awareness might be added when the impact of social support and autonomy taken into account.
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